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Hardyston Township Schools 

Writing Expectations 

Kindergarten through Grade Eight 

First Draft ~ September, 2013 

 

 

 

The following is a compilation of the expectations for writing for students.  This is meant as a guide or model for 

students, parents, and teachers to encourage student writing to be its best in Hardyston Schools.  This guide and 

models presented should be considered as a “living document” and will undergo revision periodically in order to 

reflect the ever-changing needs of the students who attend Hardyston Township Schools.  It is the hope of this 

document to incorporate improvements over the course of not only this year, but also for years to come.  This is a 

starting point to have a consistent standard of writing for all students across all subject areas.  We encourage students, 

parents, and teachers to check these expectations throughout the year.  We will give notice when any updates or 

revisions are made to these expectations and will be noted with a date reference here. 
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General Philosophy of Language Arts for Hardyston Township School District 

 

It is the common philosophy of Hardyston Township School District, “Our Legacy, A Well-Educated Child.”  To 

meet the demands of an ever-changing society, a further development of the basic philosophy is necessary for the 

requirements of English Language Arts.  This philosophy is deeply rooted within the design of the Common Core 

State Standards.  These standards, developed through research and with an understanding of the emerging student are 

based on the requisites of the working world.  Through these standards there is the premise of results, rather than the 

means; our highly qualified staff has the extended knowledge and abilities to encourage each student to strive to his or 

her ultimate best in Language Arts.   

 

The standards recognize literacy is an integrated area of education and while individual elements of the standards may 

stand on their own, there is a strong connection between each of the aspects of communication.  Students will not only 

see this connection, but also, they will demonstrate a clear understanding of language in both individual and 

integrated forms, its strength in communication, and how it plays a steering role of society.  With that in mind, and to 

be an effective, contributing member of the world, the emerging student will have exposure and experience with 

research, along with an appreciation of the impact of media and how it plays a significant part on society and the 

workplace.   

 

The standards in English Language Arts are a shared responsibility within the Hardyston Township School District.  

Students will develop the skills necessary for communication through specific Language Arts subjects with other 

curricular areas playing a supporting role.  It is through the interdisciplinary approach to English Language Arts, 

students who develop into confident and not only well spoken; but also, well-written communicators will find success 

in the ever-evolving world of tomorrow.   

 

The approach to English Language Arts is one based on research and is forward thinking. From the book, Content 

Area Reading: Literacy and learning Across the Curriculum, Vaca states, “Adolescents entering the adult world in the 

21st century will read and write more than at any other time in human history.  They will need advanced levels of 

literacy to perform their jobs, run their households, act as citizens, and conduct their personal lives.”  This statement 

echoes our purpose and our direction.  The demands currently made on the citizenry of the world with regard to 

communication and technology is the driving force.  This driving force has determined the need for students to 

recognize learning is continuous in order to prepare for the world they will help shape.  Students of today need to be 

students of tomorrow, with an abundance of skills in writing and reading, and the ability to process, integrate, and to 

share information across all levels. 
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General Grade Level Writing Expectations 

 

In an effort to improve student writing and to give them the best possible instruction in writing, the following has 

been developed in order to achieve this goal for the students in Hardyston Township School District. 

 

The basic understanding is the provision of: 

 an appreciation that writing occurs in every aspect of life and education and to encourage the development of 

writing across the multiple curricular areas.   

 a consistent process for writing both across grade levels and across the multiple curricular areas, including but 

not limited to a standard heading and written response expectations.  

 an understanding of the expectation of writing for each grade level both across the grade levels and across the 

multiple curricular areas.  

 the idea that writing, along with reading, is developmental and will progress when positive encouragement is 

given.  

 an understanding that the development of an effective district-writing program is an on-going process and 

recursive in nature, and will continue to develop as the needs of the students change. 

 

 

The following is a guide for students, parents, and staff members of the expectations of writing and communicating 

across the grade levels.  This is, by no means, a be-all or end-all of the required written elements for each writing 

experience within a classroom, but simply a frame of reference for the production of good writing and communication 

for the appropriate levels within our district.  Each writing task within a classroom may have its own parameters; 

however, the essentials should be present in the writing response by the students.  These essentials increase with the 

level of writing and with the level of the student.   

 

These four elements are the core of the three types of writing as outlined by the CCSS; Narrative, 

Informative/Explanatory, and Argumentative writing for Hardyston students: 

 

 A restatement of the question, topic, or prompt 

 A clear response to the question, topic, or prompt 

 Supporting details, descriptions, and examples within the response 

 A clear, closing statement, including an element of insight or reflection by the student.  

 

These components are broken down by grade clusters and use the following mnemonic device/terms to encourage 

proper responses by the students.  Please note the repetition of the four bold-faced words; it is essential to the writing 

process that these words be incorporated in any writing task.  These examples are best suited for textbook responses; 

however, they may be applied to all writing.   
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Kindergarten through Grades Two / Three, please note Grade Three is a transitional year at which time students will 

progress to the next mnemonic device: 

 

RACE(S) 

Restate 

Answer, respond 

Cite evidence, support 

Expand/Explain 

(Sum it up) 

 

Grades Three through Five: 

 

RSSE 

Restate 

Support from text, respond 

Support from self 

Extend to self, text, world 

 

Grade Six through Eight: 

 

(The “Three R’s” in order to “See” what is said) 

Restate 

Respond (Statement, Extend on it, Expand further) 

Reflect (draw insight) 

 

 

 As students develop and mature with their writing, the mnemonic prompts are designed to reflect the ability levels.  

By the close of eighth grade, the process with its similar terminology should be assimilated within the student for 

continued development at the high school and collegiate levels.  

 

Drawing from the above mnemonic devices, a basic view of a standard written response would be each letter standing 

for at least one sentence in the development of a response to a question, prompt, or general writing task for any 

particular grade level.  It is expected that the individual responses would demonstrate a clear understanding of the task 

and be appropriate in support and development for the grade level.  For most textbook responses, a paragraph may 

suffice; however, for any essay or narrative tasks, students are expected to generate far more than a paragraph.   

 

To illustrate, the expectations for the end of each grade level, along with the expectations of the Common Core State 

Standards, are outlined below.  Please know these are suggestions based on the abilities of students, and should be 

used as a guide for writing across the curricular areas for any of the four types of writing, in addition to standard 

textbook responses. 

 

 

 

 

 

 

 



5 

 

Expectations of writing by grade level: 

 

At the close of kindergarten, a student, with some assistance, should be able to produce a sentence with appropriate 

punctuation and capitalization. 

 

At the close of first grade, a student, with some assistance, should be able to produce a clear and precise sentence 

clearly demonstrating an understanding of the topic, with the consideration of a full paragraph with appropriate 

punctuation and capitalization.  This paragraph may be skeletal and lacking additional details. 

 

At the close of second grade, a student, with minimal (if any assistance), should be able to produce one, if not two, 

full paragraph(s) with appropriate punctuation and capitalization.  This paragraph should include appropriate details 

and examples for the grade level. 

 

At the close of third grade, a student should produce at least three, clearly connected paragraphs.  The paragraph 

should show correct use of punctuation, capitalization, and the use of simple transitions between the paragraphs.   

 

At the close of fourth grade, a student should produce at least four clearly connected paragraphs incorporating correct 

punctuation, capitalization, use of simple transitions, and show correct noun/verb agreements, along with correct 

pronoun/antecedent agreements. 

 

At the close of fifth grade, a student should produce a minimum of five, if not more, paragraphs, demonstrating clear 

progression from introduction to conclusion, incorporating correct elements of written grammatical structures.   

  

At the close of sixth grade, a student should produce a minimum of six, if not more paragraphs, demonstrating not 

only clear progression from introduction to conclusion, but also integrate elements of insight within the writing.  

Transitional words and phrases should be evident in the writing.  Grammatical structures should be correct and a 

development of compound structures should be seen. 

 

At the close of seventh grade, a student should produce a minimum of seven, if not more paragraphs, demonstrating 

not only clear progression from introduction to conclusion, but also integrate elements of insight within the writing.  

Transitional words and phrases should be evident throughout the writing.  Grammatical structures should be correct 

and a development of not only compound and complex structures. 

 

At the close of eighth grade, a student should produce a minimum of eighth, if not more paragraphs, demonstrating 

not only clear progression from introduction to conclusion, but also integrate elements of both rhetoric and  insight 

within the writing.  Transitional words and phrases should be evident throughout the writing.  Grammatical structures 

should be correct and the writing should show both compound and complex structures.  Writing should demonstrate a 

clear understanding of the task with a solid thesis statement leading to a well-developed conclusion proving the thesis. 
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Written Submission Standards  
In an effort to have consistency in writing throughout the district, students are expected to adhere to the following 

guidelines for any writing.   

 

Students in Kindergarten through Fourth grades 

General assignments. 

 For most assignments, students should use standard-sized, lined paper. 
(please do not use torn or crumpled paper and please use school-appropriate types of paper) 

 For elementary grades, pencil may be used for homework, as per teacher request 

 Students should produce clear and correct, grade level appropriate handwriting. 

 Students should follow correct writing conventions; i.e. capitalize, punctuate, spell, and indent paragraphs as 

appropriate for the grade level and standards.  

 The appropriate heading must be used for all assignments. 

 
Students in Kindergarten through Fourth grades 

Formal writing/Report or research writing. 

 Students should use standard-sized, white-lined paper, if not typed. 
(please do not use torn or crumpled paper and please use school-appropriate types of paper) 

 Students are to write in black or blue ink, on one side of the paper.  

 Please note:  For elementary grades, students may handwrite a final copy, however, if typed; the writing 

MUST follow the guidelines for Formal Writing for Grades Five through Eight. 

 Students should produce clear and correct, grade level appropriate handwriting; cursive is expected for grades 

three and four. 

 Students should follow correct writing conventions; i.e. capitalize, punctuate, spell, and indent paragraphs as 

appropriate for the grade level and standards. 

 The appropriate heading must be used or an appropriate title page.  

 
Students in Fifth through Eighth grades 

General assignments. 

 For most assignments, students should use standard-sized, lined paper. 
(please do not use torn or crumpled paper and please use school-appropriate types of paper) 

 For middle school students, all writing should be completed using black or blue ink. 
(this does not apply to mathematics, but for all other subjects, unless specified by the teacher to use pencil) 

 Students should produce clear and correct, grade level appropriate handwriting; cursive writing is expected 

for all students in middle school. 

 Students should follow correct writing conventions; i.e. capitalize, punctuate, spell, and indent paragraphs as 

appropriate for the grade level and standards. 

 The appropriate heading must be used for all assignments. 

 
Students in Fifth through Eighth grades 

Formal writing, reports, or research writing. 

 Students should use standard-sized, white paper. 

 Should be typed or word-processed for proper submission.  

 In accordance with most research and formal writings, all typed writing should: 

o Have a standard font – Times, Times New Roman, Geneva, or other typewriter font.  Do not use 

Comic Sans or other casual font types. 

o Font size must be between 11 and 12 – no larger, no smaller. 

o Line spacing must be set at double spaced (this is the set for between lines, not words). 

o Be in black ink.  

o All margins should be one inch. 

 Students should follow correct writing conventions; i.e. capitalize, punctuate, spell, and indent paragraphs as 

appropriate for the grade level and standards. 

 The appropriate heading must be used or an appropriate title page.  
 Formal writing, reports, or research written work should be printed at home.  
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Research and Report Writing 

Expectations for Students 

 

In order to promote good writing habits, research and report writing is essential within all academic areas in our 

district.  To provide continuity of the process, Hardyston Township School District follows the style features of MLA 

(Modern Language Association), which is followed by many high schools, colleges, and universities.  It provides a 

unified base for scholarly writing and documentation, giving students a standard form for research and report writing.  

According to the Modern Language Association website,  

  

“What Is MLA Style? 

 

All fields of research agree on the need to document scholarly borrowings, but documentation conventions 

vary because of the different needs of scholarly disciplines.  MLA style for documentation is widely used in 

the humanities, especially in writing on language and literature.  Generally simpler and more concise than 

other styles, MLA style features brief parenthetical citations in the text keyed to an alphabetical list of works 

cited that appears at the end of the work. 

 

MLA style has been widely adopted by schools, academic departments, and instructors for over half a 

century.  The association's guidelines are also used by over 1,100 scholarly and literary journals, newsletters, 

and magazines and by many university and commercial presses.  The MLA's guidelines are followed 

throughout North America and in Brazil, China, India, Japan, Taiwan, and other countries around the world.” 

 

From elementary school through middle school, students should follow the MLA style methods for documentation of 

reports or research.  Please refer to the preceding guides for the basics on final submission; those guides follow MLA 

style standards.   

 

Dependent on the writing or report, teachers will give a guide for final submission and indicate to students to use 

either a standard heading or a title page; most reports should not need a title page.   

 

Here is a sample first page for a general report/research assignment: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Student’s last name # 

Student’s Name 

Teacher’s Name 
Subject / Class 

Date assignment is due 

 
Title of Report/ Research/ Essay Topic 

 

(indent for first paragraph) 

 

Student information should be double-

spaced along the left margin. 

 

Page numbers should appear in the upper 

right hand corner of each page; use the 

“header” feature in most word processing 

systems.  

 

The title should be centered, followed by the 

body of the paper.   

 

The full  paper should  observe one inch 

margins, have double line spaces, and use a 

standard  print font, no smaller than size 11 

or larger than size 12.  
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Here is a sample title page:   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Students should always document information.  Both Elementary and Middle School students are expected to include 

a bibliography for any report or research writing.  The standard for a bibliography would be to arrange sources in 

alphabetical order, generally by the last name of the author/contributor, followed by source information.  If no author, 

then arrange by title and then source information.  Please note the first line begins at the margin, the second line is 

indented by five spaces.  Individual entries are single spaced, with double spacing between each entry.  Examples of 

the most commonly used types for documenting sources follow. 

 

For books: 

Author’s last name, first. Title of the Book.   

 Where it was published: Who Published. Recent copyright date.  Source type.  

(example) 

Andrlik, Todd.  Reporting the Revolutionary War: Before it was history, it was news. 

 Illinois: Sourcebooks, Inc.  2012.   Print. 

 

For Encyclopedias: 

Author's /editor’s last name, first name.  "Title of Article." Title/Name of Encyclopedia. 

 Where it was published :  Who Published. Recent copyright date. Source type. 

(example) 

Love, Carrie; Caroline Stamps, and Ben Morgan, ed.  “What is a plant?”  First Science Encyclopedia. 

 New York:  DK Publishing.  2008.  Print. 

 

 

Title of Report (Research Topic) 

{Subtopic, if needed) 

Student’s Name 

Teacher’s Name 

Subject/Grade Level 

Due Date 

Title should be centered, 

using size 12 font and 

single spaced.  Caps are not 

necessary.  

Unless directed, students 

should not place 

illustrations on a title page.  

The student’s name should 

appear here, along with the 

teacher’s name, subject/grade 

level, and date the assignment 

is due.  

 

Please note: 

The full  paper should  observe 

one inch margins, have double 

line spaces, and use a standard  

print font, no smaller than size 

11 or larger than size 12.  
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For On-line/Internet sources: 

Last name, First name. "Article Title." Website Title. Publisher of Website, Day Month Year article was published. 

Web.  

Day Month Year article was accessed. <URL>. 

(example)  

Van Deusen, Amy.  “The Types of Gymnastics.”  About.com.Gymnastics. About.com 2013.  24 August 2013. 

 http://gymnastics.about.com/od/gymnastics101/a/gymtypes.htm 

 

 

 

 

Sample Bibliography page: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Students in grades seven and eight will learn proper parenthetical citations, along with creating annotated 

bibliographies.  Additional information and samples will be added to these guides as needed over the course of the 

year.  Please refer to the following, excellent web sources for information regarding documentation and format: 

 

Modern Language Association  

Students and parents will find general information regarding style of documentation and updates to the Handbook. 

 http://www.mla.org 

 

The Purdue Online Writing Lab 

This site has examples of the documentation styles for all of the scholarly organizations, including MLA. 

 http://owl.english.purdue.edu/owl/resource/747/01/ 
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Appendixes: 

 

a) Standard Heading format, Kindergarten through first grade 

b) Standard Heading format, second grade through eighth grade 

 

c) Standard one paragraph response framework 

d) Standard two paragraph response framework 

e) Standard three paragraph response framework * 

f) Standard five paragraph response framework * 

*these may be adjusted to accommodate additional paragraphs as needed. 

 

g) Sample Rubric guide for scoring, Kindergarten and first grade 

h) Sample Rubric guide for scoring, second grade 

i) Sample Rubric guide for scoring, third and fourth grades 

j) Sample Rubric guide for scoring, fifth through eighth grades 

 

k) New Jersey State Holistic Rubric for Writing, Grades Three through Five 

New Jersey State Holistic Rubric for Open Ended Response, Grades Three through Five 

l) New Jersey State Holistic Rubric for Writing, Grades Six through Eight 

New Jersey State Holistic Rubric for Open Ended Response, Grades Six through Eight 
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Appendix a:      

Heading for Kindergarten and Grade One  

 

 
 

 

 

 

 

Appendix b: 

Heading for Grade Two through Grade Eight  
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Appendix c 

 

Standard one paragraph response.  Framework and sample. 

 

Topic Sentence (Restate the question, topic, or prompt) 

Statement (Answer or respond to the question, topic, or prompt) 

Support (give specific support or example from the text or other information provided) 

(give additional support as required by teacher or for upper grade levels) 

(add insight or rhetoric as needed – upper grade levels) 

Concluding statement (Sum up the answer to the question, topic, or prompt) 

 

Annotated Student Example: 

Question -  “Identify an important part of the respiratory system.” 

Exemplar answer -     

 

 

 

 

 

 

 

 

 

 

 

 

Please note, as with any example, this is for illustrative purposes.  Teachers may require additional elements for any 

given response.  This example is merely a framework, understandably as students progress through the grade levels, 

the complexity of a response would reflect in additional support, examples, or detail and a basic paragraph would 

have more length.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

“There are many parts in the respiratory system.  One 

important part of the respiratory system is the trachea.  

The trachea is the section that allows air to go into the 

lungs.  Without the trachea, the lungs would not function 

properly.  The trachea is an important part of the 

respiratory system.”  

 

This restates the question 

without answering the 

question. 

The second sentence 

answers the question. 

The third sentence gives 

support from the 

information in the text. 

The fourth sentence gives 

insight to the function of 

the trachea . 

The final sentence sums up the 

response with a reference to the 

question and the proper answer. 
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Appendix d 

 

Standard, two paragraph response.  Framework and sample. 

Paragraph One 

Topic Sentence (Restate the question, topic, or prompt and address the two parts) 

Statement (Answer or respond to the question, topic, or prompt of the first part) 

Support (give specific support or example from the text or other information provided) 

(give additional support as needed) 

(add insight or rhetoric as needed – upper grade levels) 

Concluding statement (Sum up the answer to the question, topic, or prompt) 

Transitional sentence leading to the next paragraph, indicating the second part 

 

Paragraph Two 

Topic Sentence (Restate the question, topic, or prompt of the second part) 

Statement (Answer or respond to the question, topic, or prompt of the second part) 

Support (give specific support or example from the text or other information provided) 

(give additional support as needed) 

(add insight or rhetoric as needed – upper grade levels) 

Concluding statement (Sum up the answer to the question, topic, or prompt reviewing both parts) 

 

Annotated Student Example: 

Prompt:  What are the two best pets you would like to own? 

Exemplar Answer:    

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Please note, as with any example, this is for illustrative purposes.  Teachers may require additional elements for any 

given response.  This example is merely a framework, understandably as students progress through the grade levels, 

the complexity of a response would reflect in additional support, examples, or detail and a these paragraphs would 

have more length.  

 

People own many types of pets; however, there are two types 

that I would like to own.  The first pet I would like to have is a cat.  A 

cat is very warm, cuddly, and purr when petted.  Cats are fun to play 

with, too, and they chase strings and puffy balls.  They are also very 

independent and can be left on their own; they do not need to be 

walked like a dog.  While I like cats, having another type of pet would 

be neat. 

Many people have two kinds of pets.  If I could have a second 

pet, I would have tropical fish.  Tropical fish are very easy to take care 

of as a pet.  They only need a little food each day, and their water 

changed from time to time.  Tropical fish are very colorful and it is 

relaxing watching them swim about a fish tank.  To me, the two best 

pets to own are cats and tropical fish. 

 

This restates the question 

without answering the 

question. 
The second sentence 

answers the question. 

The third sentence gives 

support. 

The fourth and fifth 

sentences give additional 

information and then insight 

about cats.  

The final sentence sums up the 

response about cats, and 

transitions to the next 

paragraph. 

This readdresses the 

question and transitions to 

the second part without 

answering. 

The second sentence 

answers the question. 

The third sentence gives 

support. 

The fourth and fifth 

sentences  give additional 

information and then insight 

about tropical fish.  

The final sentence sums up the response 

about cats and tropical fish being the best 

pets to own, answering the question. 
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Appendix e 

Standard three paragraph response.  A partial student sample follows the five paragraph framework. 

 

Paragraph 1   

Introductory Paragraph 

 Clearly (re)states topic and gets the reader’s attention to continue,  

  State the main idea, briefly – give a brief indication of what is to be covered 

 Transitional sentence to the second paragraph  

 

Paragraph 2   

Main idea/focus Paragraph  

 Open with topic sentence about the focus (this paragraph responds or answers the topic/prompt) 

  Statement One  - state a fact or information regarding topic 

   Example drawn from text/source sentence (give details) 

   Elaborate further (give additional details) 

  Statement Two – state a fact or information regarding topic 

   Extension sentence (give details) 

   Elaborate further (give additional details) 

  Statement Three - state a fact or information regarding topic 

   Extension sentence (give details) 

   Elaborate further (give additional details) give details) 

  Statement Four - state a fact or information regarding topic 

Extension sentence (give details) 

   Elaborate further (give additional details) 

(State additional information as needed.  Consider additional paragraphs) 

  Transitional sentence to the concluding paragraph 

 

Paragraph 3   

Conclusion Paragraph 

  Transitional statement for the closing of the essay (reflects/reviews the response) 

  Restate (reword) original opening 

  Review the main idea 

  Give final ‘proof’ or closing insight about the topic 

  (Never introduce or talk about anything new in a conclusion) 

 

 

 

 

Please note, as with any example, this is for illustrative purposes.  Teachers may require additional elements for any 

given response.  This example is merely a framework, understandably as students progress through the grade levels, 

the complexity of a response would reflect in additional support, examples, or detail and would have more length.   
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Appendix f    

Standard five paragraph response.  Framework, partial student annotated sample follows. 

(this formula may be adapted to write longer responses) 

Paragraph 1  Introductory Paragraph 

    Clearly states topic and gets the reader’s attention – Thesis  

    Briefly state idea 1 

    Briefly state idea 2 

    Briefly state idea 3 

     (state additional ideas as needed) 

    Transitional sentence to the second paragraph (idea one) 

 

Paragraph 2  Idea One Paragraph 

    Open with an introductory, transitional statement for this idea 

    Statement One - state a fact or information regarding topic 

     Example drawn from text/source sentence (give details) 

     Elaborate further (give additional details) 

    Statement Two – state a fact or information regarding topic 

     Extension sentence (give details) 

     Elaborate further (give additional details) 

    Statement Three - state a fact or information regarding topic 

     Extension sentence (give details) 

     Elaborate further (give additional details) give details) 

     (State additional information as needed, if more facts/details) 

    Transitional sentence to the next paragraph (idea two) 

 

Paragraph 3  Idea Two Paragraph 

    Open with an introductory, transitional statement for this idea 

     Statement One - state a fact or information regarding topic 

     Example drawn from text/source sentence (give details) 

     Elaborate further (give additional details) 

    Statement Two – state a fact or information regarding topic 

     Extension sentence (give details) 

     Elaborate further (give additional details) 

    Statement Three - state a fact or information regarding topic 

     Extension sentence (give details) 

     Elaborate further (give additional details) give details) 

     (State additional information as needed, if more facts/details) 

    Transitional sentence to the next paragraph (idea three) 

 

Paragraph 4  Idea Three Paragraph 

    Open with an introductory, transitional statement for this idea 

     Statement One - state a fact or information regarding topic 

     Example drawn from text/source sentence (give details) 

     Elaborate further (give additional details) 

    Statement Two – state a fact or information regarding topic 

     Extension sentence (give details) 

     Elaborate further (give additional details) 

    Statement Three - state a fact or information regarding topic 

     Extension sentence (give details) 

     Elaborate further (give additional details) give details) 

     (State additional information as needed, if more facts/details) 

RESTATE 

R 

E 

S 

P 

O 

N 

D 
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    Transitional sentence to the next paragraph (conclusion, unless the    

     response covers more than three ideas, then transition to next idea)   CONTINUED 

 

Paragraph 5  Conclusion Paragraph 

    Transitional statement for the closing of the essay 

    Restate (reword) original opening 

    Review idea 1 

    Review idea 2 

    Review idea 3 

     (review additional ideas as needed) 

    Give final ‘proof’ or statement 

    (never introduce or talk about anything new in a conclusion) 

 

Annotated Student Sample for Three and Five Paragraph responses:   

(Note:  this is a partial example of a student response) 

 

 
 

Please note, as with any example, this is for illustrative purposes.  Teachers may require additional elements for any given 

response.  This example is merely a framework, understandably as students progress through the grade levels, the complexity of a 

response would reflect in additional support, examples, or detail and would have more length.   

REFLECT/CLOSING 

INSIGHT 
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Appendix g 

Sample Rubric guide for scoring.  Kindergarten through First Grade.
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Appendix h 

Rubric guide for scoring, Grade Two. 
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Appendix i 

Sample rubric guide for scoring, Grades Three and Four. 
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Appendix j 

Sample rubric guide for scoring, Grades Five through Eight: 
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Appendix k 

New Jersey State Holistic Scoring Rubrics for the NJAsk, Grades Three through FiveWriting Rubric
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New Jersey State Holistic Scoring Rubrics for the NJAsk, Grades Three through Five 

Open Ended Response 
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Appendix l 

New Jersey State Holistic Scoring Rubrics for the NJAsk, Grades Six through Eight 

Writing Rubric 
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New Jersey State Holistic Scoring Rubrics for the NJAsk, Grades Six through Eight 

Open Ended Response 

 

 


